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 Introductory Statement 
 

Communication is essential to every student in our school. It is a continuous thread which 
runs through the entire school day. It is the student’s route to achievement and 
independence. This plan builds on previous communication plans and ongoing training in 
working with students with moderate, severe and profound learning disability. Teachers 
and SNAs have attended training in lámh, PECS, TEACCH, Intensive Interaction, Dir 
Floortime, Attention Autism, Social Story and Aistear.   
This document should be read in consultation with: Guidelines for Teachers of Students 
with Moderate, Severe and Profound Learning Disabilities (NCCA) on www.ncca.ie. The 
new Primary Language Curriculum is in the process of being introduced and Junior Cycle 
Level 2 has been introduced in Senior Classes. St. Cecilia’s School was a pilot school for 
Junior Cycle Level 1 from Oct 2017. 
 

 Rationale 
Language and Communication emerged as a priority for staff because of its importance to 
our students. Other reasons include: 

 The centrality of communication to each individual student and its priority in 
their ability to understand the world around them. 

 The centrality of communicative relationships in our special school 

 The need to work with parents 

 The need for a whole school approach. 

 Consistency and agreement on basic approaches and strategies. 

 Professional development received at the many conferences, training 
courses and studying undertaken by staff members. 

 The desire to reduce students’ frustrations/inability to communicate which 
may in turn reduce challenging behaviour. 

 The collaborative effort and support which determine our school ethos.  

 Ensuring that all adults working in our school have information and skills to 
communicate consistently and effectively with all students. 

 
 

 Vision and Aims 
 

(a) Vision 

Our school’s mission statement emphasises the holistic development of the child and 
communication is the key to development. Communication is about building relationships 
and self-esteem, getting to know others and the world and having a sense of togetherness. 

(b) Aims 

a) To create a positive environment in which students get responses to their 
communications, give responses to the communications of others and have 
an opportunity to take the lead in communications. 

b) To engage the student at whatever level in interaction with another. 
c) To promote positive attitudes and develop an appreciation of the value 

of communication - verbal and non-verbal, read and written. Reading and 
writing in the context of our school include fostering and interpreting gesture, 
eye movement, vocalisation, sensory engagement, as well as development of 
the more conventional understandings.  

d) To create, foster and maintain the student’s interest in a world outside 
him/herself.  

e) To develop the child's ability to engage in sensory, perceptual, physical, 

http://www.ncca.ie/
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social, emotional and cognitive development.  
f) To develop confidence and competence in listening, gesturing, initiating, 

signing, speaking, reading and writing depending on the ability of the student.  
g) To develop ability and the capacity to communicate by whatever means 

possible. 

 

 Whole School Approach 

1. A Communication Friendly School Environment 
 

Role of the Adult: 
1. In all communications with students staff should ensure that they are aware of the 
communication methods being used in the school. 
2. Staff should look for opportunities which encourage the student to communicate – 
enable instead of doing. Staff should be sensitive and responsive to students’ attempts to 
communicate. 
3. In individual interactions with students adults should ensure that: 
 

 The student’s name is used 

 Students are informed of where they are going and what they are 
doing 

 He/she listens to the student 

 He/she gives wait time for student to respond 

 The student is not bombarded with questions/statements 

 Eye contact if appropriate is initiated 

 Personal/confidential conversations are not held in the presence of 
the student 

 Adult language is slow, consistent and in an appropriate tone 
(Please refer to Communication Book of St. Cecilia’s). 

 He/she is aware of the visual perspective of the student 

 He/she talks to and not about the student. 
 

2. Communication Approaches 
In our school as well as speech and the written word the following methods of 
communication are used. 
 

 Set Routines in a structured environment  

 Smell Cues 

 Touch Cues 

 Natural Gesture 

 Objects of context 

 Objects of reference 

 Photographs/symbols 

 Lámh signing environment 

 ICT – Augmentative Communication Systems. 

 Intensive Interaction 
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Set Routines in a Structured Environment 
This is an environment which: 
Enables each student to access information about what is happening next. 
Allows students to make decisions. 
Enables each student to ask for an activity or object. 
 
Daily school life is structured to enable routines to be established  
Cues are used consistently to help establish routine e.g. morning routine with smell cue. 
Cues are easily accessible to children. 

Smell Cues 
These are primarily used for students who have limited response to tactile stimulation. 
They are used to support the student’s understanding of the world around them. As a 
teaching methodology smell cues are carried out class activity/1:1 teaching activity and 
become part of the daily routine. For more able students teacher led discussion will give 
meaning to this activity. 
Guidelines on using smell cues: 
Always: 
Approach the student from the front 

Talk to the student about what is going to happen 

Refrain from putting strong smells close to the student’s face. 

The following smell cues are used throughout the school: 
Monday – Chocolate 
Tuesday – Coffee 
Wednesday – Vanilla 
Thursday – Orange 
Friday - Cinnamon 
Each class should ensure a supply of these items – in an appropriate form – candle, 
powder etc., 

Touch Cues 
The co-ordination and use of the hands are very important functions in the development of 
all areas of communication and literacy. “Touch gives information about the environment 
and objects that are handled and explored e.g. crayon or object of reference. Touch 
includes 
Passive touch – feeling pressure from an object on the body. 
Active touch – exploring and finding information through shape, pull and gravity. 
Intentional touch – seeking information on activities, events, nearby objects. 
Dynamic touch – active participation through push, pull, banging, pinch, pluck. 
All these actions provide information to the brain which develops perceptions and 
cognition” (pg. 7 Literacy for Very Special People – Flo Longhorn). 
Advice on Touch if necessary should be sought from the Occupational Therapist.  
We use Textured Days of the Week as part of our set routines.  

Natural Gesture 
We encourage pointing as a significant step on the communication pathway. Natural 
gesture aids comprehension. 

Sensory Cues/Objects of Context Cues/Objects of Reference 
For students with physical impairments sensory and objects of context cues are used. 
These are important to care and movement routines and are individual to each student. 
Objects of reference are objects that have a special meaning assigned to them, they stand 
for something in the same way that words do. Just like words, cues and objects of 
reference can mean anything we want them to e.g. a cup can be used to represent 
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drinking. However again it is important to ensure consistency – A record of the objects of 
reference which have become familiar to the student should be made annually and stored 
in the white assessment folder. A whole school approach to objects of reference has been 
designed. 

Photographs and Visual Supports 
Photographs provide an important conceptual step between objects of reference and 
symbols. They can be used to provide a visual cue for the student once s/he has begun to 
anticipate events and make their choices and needs known. Photographs should be used 
before and as an introduction to symbols and spoken language. A photograph vocabulary 
needs to be devised in accordance with the needs of the individual student. Photographs 
should be used along with normal speech. 
Guidelines for using photographs 

 The photograph must be clear. 

 There must be as little information in the photograph as possible. 

 Sizes vary according to the needs of the student. 

 A matt finish is best. 

 Be aware of how you are holding the photograph in the direction of light and ensure 
that student can see it. 

When a student has mastered that photographs have meaning then it may be time to move 
on to more abstract visual support. Visual Supports are a way of making auditory 
information visual. 
 
Visual Supports involve the use of signs and symbols, which help support spoken 
language and help the development of communication, language and literacy skills. 
        Hannah (2001) 
 

 Need to communicate – a card indicating a feeling through picture 

 Needs a prompt – behaviour/starter for communication/cue to communicate/a 
memory prompt - a mini schedule indicating the next task in a series of steps or to 
follow routines and rules/direction to a place (redirection) 

 Need a clear visual as does not follow instruction – a signal to indicate time out or a 
warning/Simplify instructions/Complete multi-step tasks/Focus on the task at hand 
by clarifying reminding and directing 

 Displays an inability to organise – a structure that they can use 
independently/Enable student to work independently/Give a sense of achievement 

 Has difficulties with change of class/teacher – a reassurance maybe a ‘transition 
book’ for next room/teacher used prior to change over/ a prompt card to encourage 
the transition Needs to make choices – can make a clearer decision with a visual 
and a restricted choice 

Lámh 
The Lámh vocabulary of signs provide a basic mean of communication and encourage 
language development in our students. We use Lámh in a communicative environment. 
When using Lámh, key words are signed within normal grammatical speech. We give basic 
information in a visual way to aid the student’s understanding. Pressure is not put on the 
student to use Lámh in return. We continue to use the sign systematically and correctly as 
we use the words.  The signs should only be used in real and relevant situations. New 
lámh signs are introduced at weekly assembly. 

Assistive Technology(AT) 
This is any device or system that helps to improve functional capacity in our students with 
disability.  
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Picture Exchange Communication System (PECS) 
PECS is a structured approach to functional communication. It may be used to request or 
comment. There are six phases in the PECS programme. Staff teams will work together to 
implement PECS where appropriate. All staff members have received training in PECS. 
 
Aistear is a curriculum framework for young children. As communicating is one of the four 
themes we use aspects to support language development in Junior Classes.  

Language Programmes/Curricula  
1. Primary Language Curriculum(4-12 years approximately) 

2. Junior Cycle Level 1 (13-16 years) 
3. Junior Cycle Level 2  (13-16 years) 

A language and communication book which contains basic vocabulary has been devised. 
Core Words are available to relevant classes. 
A range of approaches to develop language are in use – Attention Autism, Sensory 
programmes such as tac pack and touch and communication, music and movement, 
 

Literacy Programmes 

 Responding to text – rhymes, poems and songs 
 Adult Reading aloud – story 
 Pre-reading – sensory books, reading trays,  
 Reading Schemes – ELSB, See and Learn, phonicsbooks.co.uk and Reading A-Z are 

in operation throughout the school. 
 Using the TEACCH methodologies individual reading activities include: differentiation 

between object, word and picture, matching activities of basic sight vocabulary, 
comprehension, orientation,  

 Pre-writing activities are used – sensory mark making, mark making, art activities,  
 Handwriting without tears is used in all classes. 
 Print-rich environment 
 Simple sentence structure (Colourful Semantics) 
 Email, invitations, posters, menus, recipes, presentations, basic typing and grammar, 

spelling,  
 

3. Assessment and Record Keeping  

Assessment on Language and Communication is carried out annually and record sheet 
placed in the white assessment folder stored in the principal’s office. Individual IEPs are a 
record of assessment and are also stored in white folder for the current school year. Some 
students will be able for more frequent assessment and standardised tests. 
1/2 samples of “writing” –to be dated and filed in white assessment folder. 
Use of photographs to demonstrate examples of students’ work should also be kept. 
Work samples should be kept by individual teachers. 
Video samples should be kept by individual teachers as required. 
 

4. Children with Different Needs  

Agreement on approaches and methodologies will enable students to receive a coherent 
education in this central area of the curriculum. Individual needs will of course determine 
the finer details of each student’s communication plan but this should be guided by the 
overall methods of communication being fostered in the school. 

 Children with special needs, learning difficulties, and speech and language 
difficulties encounter specific difficulties which the teacher as professional will 
endeavour to meet with the help of parents and the multidisciplinary team.   

 Teachers support and ensure the participation of all students in language activities 
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through curriculum differentiation, repetition and working to the students’ strengths. 

 All students are enabled to make an important contribution through whatever means 
of communication they use. 

 Special Needs Assistants work with the teacher to enable each student benefit from 
the curriculum. SNAs are involved in training and using Lámh, reading stories, 
working with the students at all times.  

 Specific resource materials, ICT hardware and software, used by children with 
learning difficulties are purchased as required. There is a large supply of books and 
language materials available for use.  

 

5. Equality of Participation and Access 
All students are afforded the opportunity to experience the curriculum. 

 Organisational Planning 
6. Timetable 
Language and Communication is an integral part of the school day. One hour per day is 
allocated as discrete time. Part of IEP work will also be used for Language and 
Communication and learning outcomes are also being targeted during morning 
programmes, mealtimes and group work.  

7. Library 
  
 Each class has a library corner.  
 There is a school library in the Speech and Language Room. 
 The mobile library visits the school once per term. 
 Use of multisensory artefacts – e.g. cans of drink, boxes of cards. 
 Class books of photographs are “read”. 
 Thematic packs are organised with appropriate stories in each. 
 A wide range of books is available from the class and school libraries which covers a 

variety of fiction, non-fiction and poetry. Big books, books with graded levels of 
difficulty, books covering a wide range of interests, books based on favourite television 
programmes, poetry books, supplementary readers, books with ICT software are used. 

 Children are encouraged where possible to write their own books using appropriate 
software 

 Online reading - YouTube 
 

8. Resources  
Ben Lewis is teacher in charge of Technology Resources. They have been catalogued and 
are available to borrow. Where a student requires further IT Resources the advice of the 
Speech Therapist should be sought. Application for certain individual communication 
devices will be made through the principal to the NCSE. 
 
All writing resources are available from the principal 
Story boxes are stored in the Art Cupboard. 
Themed books are stored in the library 
Teacher Resources are stored in the library. 

9. Individual Teachers’ Planning and Reporting 
The whole school plan, whole school schemes and the curriculum documents for 
Language and Communication provide information and guidance to individual teachers for 
their long and short-term planning. Teachers leave all long-term planning on principal’s 
desk in advance and short-term planning and evaluation is handed up at the end of each 
fortnight. Collaboration and discussion on planning matters is encouraged at staff meetings 
and planning days. 
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11. Staff Development 

 All teachers have access to current research, reference books, resource materials 
and websites dealing with language learning on class computers. The principal 
takes responsibility for monitoring developments. 

 Teachers are encouraged to attend relevant courses and where possible the Board 
of Management will provide substitute cover if not attached to the course. 

 The expertise acquired at these courses is shared with all teachers at the morning 
meetings. 

 Time is allocated at staff meetings to discuss language and communication 
development. 

 Teachers should avail of the expertise of the multidisciplinary team to inform and 
upskill the school community on these issues. 

 Team-teaching and sharing of good practice is fostered throughout the school 
through mentoring, discussion and assembly. 

  

12. Parental Involvement 

 Involvement through Action Team Partnership (ATP) 

 Homework in some classes 

 Teachers inform parents of successful activities each day in the home/school books. 
Parents are welcome at any time to visit the school. School staff and parents have 
recorded some stories available on YouTube. 

 Information is shared with parents through induction meetings for new pupils, open 
days, Home School Communication Books, see-saw, multidisciplinary meetings, 
and discussion at IEP meetings, the school’s information booklet, newsletter and 
blog.  

 The school supports parents by encouraging use of Lámh signs and inviting parents 
to training sessions. 

 At Assembly. 
 

13. Community Links 

 Blog and social media. 

 School newsletter. 

 Students work is displayed at exhibitions.  

 The school liaises with groups such as Transition Year Students and Integrated 
Projects to develop the communication skills of our students. 

 Community Outings. 
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 Success Criteria 
o Teachers’ preparation based on this plan 
o Procedures outlined in this plan consistently followed 
o Feedback from parents/guardians. 
 

 How will we know that the plan has achieved its aims? What are the 
indicators?       

o Feedback from teachers/parents/pupils/community  
o Inspectors’ suggestions/report 
 

 How has the plan enhanced pupil learning? 
o Have we provided a realistic, concrete literacy programme that enables 

students to read the world that surrounds them, to make their mark on 
that world and to communicate with that world? 

 

 Implementation 
 

(a) Roles and Responsibilities 
The Principal will co-ordinate the progress of the plan, encourage and accept 
feedback on its implementation and report to staff on findings. 

 

 Review 
(a) Roles and Responsibilities 

Those involved in the review include: 

o Teachers 
o Parents 
o Post holders 
o BoM 

SSE will focus on “Choice” through whatever communication modality the student uses. 
 

(b) Timeframe 
            Review of this plan – January 2019 following full implementation of the Revised Language 

Curriculum (Primary) and Junior Cycle Levels 1 and 2. 

 

 

 Communication 
 

  
Copy of plan on school blog 
 

 

 


