
 

                                                   
 

Code of Behaviour 
 

1. Introductory Statement 

 
Under Section 23 of the Education (Welfare) Act 2000, the Board of Management of each school 

must prepare and make available a code of behaviour. This Code has been developed as a 

continuous process. It is reviewed annually. 

 

2. Rationale 

 
St. Cecilia’s School serves students with moderate, severe and profound learning disability. We 

promote a rights based approach in the delivery of education to all pupils. We promote Positive 

Behaviour Supports for those individuals in the school who present with behaviours that challenge. 

Cognitive Ability and level of intent have to be taken into account in the Code of Behaviour of this 

school. 

 

We endeavour to ensure that students are treated with respect and dignity and that a student’s 

education is delivered in the least restrictive environment possible. 

 

While much of this document will focus on the management and treatment of behaviours that 

challenge, it must be realised that often these behaviours can be prevented or at least reduced. 

Challenging behaviour serves a purpose for the student themselves. If we begin to understand what 

the student is trying to communicate to us through their behaviour, then we may be able to teach  

that student more effective ways of communication or alternative skills which may achieve the same 

purpose (McCue, 2000). The challenge is ours to find effective ways of helping students to express 

their needs and interact with society in a more acceptable manner. 

 

3. Relationship to the characteristic spirit of the school 
 
This policy reflects the ethos of our school which states that “all students are treated with respect, 

as individuals entitled to a safe, secure and stimulating environment” (Mission Statement, St. 

Cecilia’s School 2015).  
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4. Aims  

 
 To allow the school to function in an orderly and harmonious way. 

 To enhance the learning environment where students can make progress in all aspects of 

their development. 

 To create an atmosphere of respect, tolerance and consideration for others. 

 To promote positive behaviour and self-discipline recognising the differences between 

students and the need to accommodate these differences. 

 To ensure the safety and well being of all members of the school community. 

 To provide a framework through which the school responds to individuals with behaviours 

that challenge. 

 To assist and support staff in implementing a positive and supportive environment for 

individuals with behaviours that challenge. 

 To develop good practice guidelines which will protect students/ staff/ visitors and members 

of the public from the effects of behaviours that challenge. 

 To assist parents and students in understanding the systems and procedures that form part 

of the Code of Behaviour and to seek their co-operation in the application of these 

procedures. 

 

5. Content 
 Standards of behaviour expected in the school 

 The plan for promoting good behaviour 

 Ways in which the school responds to challenging behaviour 

 The plan for implementing the code of behaviour 

 School procedures for the use of suspension and expulsion 

 
This policy applies to all students attending St. Cecilia’s School.  

 

This policy applies to all staff, visitors, and those working with students in a voluntary capacity or on 

work placement, during school hours or on school related activities. 

 

This policy should be read in conjunction with other relevant policies especially Positive Staff 

Relations, Anti-Bullying, Health & Safety, Intimate care policy, Policy on Access and Participation 

(Enrolment), SPHE and Communication and Language policies. 
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Standards of Behaviour expected in the school 
 

Staff Code of Conduct 
 

Staff members should take care of students under their supervision with the aim of ensuring their 

safety and welfare insofar as is reasonably practicable. 

 

Staff members should respect confidential information relating to colleagues, students and families 

gained in the course of professional practice, unless the wellbeing of an individual or a legal 

imperative requires disclosure. 

 

Staff members should uphold the reputation and standing of the profession. They should act with 

honesty and integrity in all aspects of their work. They should avoid direct conflict between their 

private interests and their professional work. 

 

Staff members should respect students, parents, colleagues, school management, co-professionals 

and all in the school community. They should interact with them in a way that does not discriminate 

and that promotes equality in relation to gender, marital status, family status, sexual orientation, 

religion, age, disability, race, ethnicity, membership of the Travelling Community and socio-

economic status. 

 

Recognising the unique and privileged relationships that exist between staff members and the 

students entrusted to their care, staff members should conduct these relationships in a way that is 

professional, respectful and appropriate. 

 

Staff members should not practice the profession while under the influence of any substance which 

impairs their ability or medical fitness. 

 

Staff members should provide complete and accurate information and authentic documents with 

respect to their professional status, qualifications and experience. They should use only their own 

names in the course of their professional duties. They should provide complete and accurate 

information on any professional matter as requested. 

 

Students  

 
Cognitive Ability has to be taken into consideration in dealing with students with learning disability. 
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Some students would not be capable of following a code of behaviour as their understanding of the 

wider world is limited therefore at all times staff will model good behaviour 

 

Some students with learning disability do not act with intent or purpose or understand that their 

behaviour has an effect on others as they are at an early developmental stage. 

 

Where students have a capacity to understand rules and social norms these rules will be taught 

using the student’s preferred learning style e.g. Lámh, Visual Cues, Pecs, Drama, play, turn taking 

etc.,  

 

Staff in consultation with parents and the wider Multidisciplinary team will identify the skills students 

need to communicate appropriately and reduce challenging behaviour. 

 

The basic rules of waiting, turn taking, requesting appropriately, sitting etc., will be taught on a daily 

basis. 

 

The Plan for Promoting Good Behaviour 

 
Multi-element intervention plan is based on the four goals listed out by LaVigna & Willis (1995). 

Multi element intervention plan has both proactive and reactive elements: 

 To adapt the environment so that it suits the characteristics of the person. 

 To aid the person to replace the behaviour with alternate, more effective skills. 

 Bring about a reduction in the behaviour. 

 To react to the behaviour, safely, sensitively and with dignity. 

 

The School Environment 
Staff Support Handbook 
A staff support handbook has been drawn up which gives guidelines on the key procedures in the 

school and how the school operates. There is a school plan which includes policies on all key areas 

of school life and staff should revise these documents regularly to ensure a consistent approach, 

good planning and effective communication. 

 

Consistency 
Each teacher uses templates to draw up Individual Behaviour Profiles (IBP) (See Appendix D) and 

Behaviour Support Plan (BCP) (See Appendix E) where applicable, for each child in consultation 

with parents, Behaviour Therapist, SNAs and bus personnel.  
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When an IBP or BCP has been updated class teacher to write a note in Communication Diary and 

whiteboard in staff room. 

Folder of records in each class 

Folder with copies of IBP’s to be kept in staff room. 

One meeting per year in November/ December, after Halloween break, to explain purpose of IBP, 

new methods to deal with challenging behaviour to highlight individual programmes to class team 

members, and where necessary, to whole staff. 

A reference to IBPs to be included in sub packs. 

Risk assessments are also carried out in instances where students have exhibited severe 

challenging behaviour.  

 

Staff ratio 

 
In St. Cecilia’s School there is a staff ratio of one teacher and two SNAs per class of six/eight 

children. In some cases students are assigned 1:1 staff. 

 

Home-School Communication Diaries 

 
Every student in St. Cecilia’s school has a home-school diary. These are used on a daily basis to 

ensure there is an open pathway for communication between teachers and a student’s parents/ 

caregivers. 

 

Varied Curriculum & Individualised programmes 
 

The NCCA guidelines for teachers of students with moderate general learning disabilities and for 

teachers of students with severe and profound general learning disabilities are used throughout the 

school, while relevant parts of the Primary Curriculum are also incorporated.  

 

A QQI (formerly FETAC) programme has also been developed at Level 1 which may be suited to 

individual students age 16+.  

Junior Cycle Level 2 is in place for Senior Students from 12-15 years – this is a three year cycle.  

 

Each student has an Individual Education Plan (IEP) based on their strengths and priority needs 

and these are developed in consultation with parents and other relevant parties. The IEP is 

reviewed regularly by class teachers, with the principal in February and with parents at any time 

during the year. Parents are invited to meet with teachers on at least two occasions during the 

school year – Sept/Oct and June. Parents are welcome to meet teachers formally at other times 

during the year by appointment.  
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Food 
Some students eat lunch in their own classroom in a quiet environment with minimal transition, for 

the avoidance of anxiety and to allow students to focus on their eating skills. Other students eat 

their lunch in the dining room and good behaviour is encouraged as students develop the social skill 

of eating in an appropriate environment. Students are actively encouraged to communicate choice 

and requests where possible. The use of individual table mats has been introduced. 

 

Assembly 
Every Friday a whole-school assembly is held in the hall. Assembly has been structured to follow a 

similar format every week. There is an assembly book with a visual and written schedule to highlight 

the structure of assembly, for those students who need it. Birthdays that may have occurred during 

the week are celebrated.  

 

Breaktime 
During playtime at break and lunch, students are supervised by SNAs and a teacher in the 

playground.  At least one staff member from each classroom will be present on the yard. This is to 

ensure that a staff member who is familiar with each student’s individual behaviour plan is there to 

support students should any difficulties arise. Staff will work with all students as a general rule. 

Communication between staff on duty is vital.  

 

School and classroom rules 
The development of school rules is part of our SPHE Curriculum and is explored in different ways 

by individual teachers in accordance with student’s abilities. 

 

Out of School activities  
All school outings must be carefully planned to ensure that there is manageable student to staff 

ratios. Appropriate outing forms are in use. Students’ likes and dislikes are taken into account when  

planning out of school activities and staff plan in advance for any difficulties that may arise e.g. 

appropriate toilet facilities, parking, noise levels etc. 

 

Class Meetings 
Class meetings are held each Tuesday to discuss the progress of students in the class and to 

develop approaches to positive classroom management. 

 

Multidisciplinary Meetings 
The progression of each student is discussed in a holistic way on a regular basis. 
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Teaching appropriate replacement skills 
 

 

Reinforcement 
 

Reinforcement increases the likelihood of desirable behaviour recurring. It is used throughout the 

school where appropriate and the type of reinforcement given is based on the individual  

student. Reinforcement comes under four headings – social, activity-based, tangible and edible and 

is age-appropriate. The student is involved in the choice of reinforcement where possible as it must 

be something they want, for it to be effective.  

 

Other teaching methods include: 

 

 Altering the classroom environment 

 Increase predictability and scheduling 

 Increase choice making 

 Make curricular adaptations 

 Appreciate positive behaviours 

 Offering choice 

 Embedding preference 

 Shaping Behaviour  

 

Ways in which the school community respond to challenging behaviour 

 
For the purpose of this document two definitions of challenging behaviour will be used.: 

Emerson (1995) defines challenging behaviour as  

“culturally abnormal behaviour(s) of such intensity, frequency or duration that the physical 
safety of the person or others is likely to be put in jeopardy, or behaviour which is likely to 
limit the use of, or result in the person being denied access to ordinary community facilities”. 

 

The second focuses more on the effects rather than on the behaviour itself. A behaviour may be 

regarded as challenging if it satisfies some or all of the following criteria: 

 
 
The behaviour itself or its severity is inappropriate given a person’s age and level of 
development; 
The behaviour is dangerous either to the person himself or to others; 
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The behaviour constitutes a significant additional handicap for the person by interfering with 
the learning of new skills or by excluding the person from important learning opportunities; 
The behaviour causes significant stress to the lives of those who live and work with the 
person, and impairs the quality or their lives to an unreasonable degree; 
The behaviour is contrary to social norms. 

(Zarkowska and Clements, 1988) 

 

 
1. Gather Information.  
Try to understand the context and the factors that may be affecting behaviour. Functional Analysis 

is the search for reasons why a particular behaviour occurs (Mc Brienn & Felce, 1992). Carrying out 

a complete and thorough functional analysis to examine causes and functions of the behaviour,  

should be central to choosing an appropriate intervention. (Blair, 1992) Functional analysis is based 

on La Vigna’s specific levels: 

A complete description of the behaviour; definition of the behaviour 

 History of the behaviour 

 Environmental analysis 

 Antecedent analysis 

 Consequence analysis 

 An analysis of the meaning and function of the behaviour (analogue assessment) 

  

The method of recording will depend on a variety of factors. Please consult the principal or 

behaviour therapist. 

 
2. Generate ideas about possible solutions 
This should be done as part of the weekly class meeting. 

 
3. Decide and agree on specific strategies (Record) 
   
4. Implement the agreed strategy consistently 
 
5. Review progress. 
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In more serious instances of challenging Behaviour 
1. Record 
2. Consult with Principal and Behaviour Therapist 
3. Risk Management and Assessment Document 
4. Consultation with Multidisciplinary Team 
5. Develop strategies and an Individual Behaviour Plan 
6. Communicate this plan to all relevant parties 
7. Review on an ongoing basis. 

 
 

2. Referrals to the Behaviour Therapist  
Parental consent and referral form must be signed in the first instance. A copy of this referral is kept 

in the green student file in the principal’s office. The system of referral in operation in this school is 

that the class teacher writes a notice to the Behaviour Therapist and leave on appropriate place in 

principal’s office. Class Teachers do not directly contact the Behaviour Therapist unless in the case 

of an emergency and with the prior permission of the Behaviour Therapist.  

 
 

3. Risk Management  
Risk Management is defined as  

“the identification and analysis of risk combined with explicit plans to manage this risk which 
might include action to increase the likelihood, impact or frequency of harmful 
consequences and action to reduce or eliminate the extent of harmful consequences should 
they occur”  (2nd. Edition, Thompson, T& Matthias, P.1998) 

Risk can be defined as “A situation where benefits can be gained but where harms are also 

possible” (Empowerment and Protection, The Foundation for People with Learning Disabilities 

1999). Risk Assessment can be defined as “Determining as well as possible, the likely benefits and 

harms, which will arise in determining a course of action”. (Empowerment and Protection, The 

Foundation for People with Learning Disabilities 1999) 

 
A comprehensive risk assessment should identify whether the following elements of risk are present 
or not; 

 Risk from self 
 Risk from staff 
 Risk to staff 
 Risk from the community/ neighbourhood 
 Risk to/ from other students 

It is not however sufficient to identify these elements of risk. Positive steps need to be taken to 
eliminate or minimize them. (Allen, 2000) 
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4. Multi-Disciplinary Team 

Composition of the Multi-Disciplinary Team 

 Parents/ Guardians 

 Class Teacher 

 Class Special Needs Assistants 

 Principal 

 Behaviour Therapist 

 Speech and Language Therapist 

 Educational Psychologist 

 Autism services 

 Special Needs Counsellor 

 Paediatrician  

 Respite Services 

 Dietician 

 Psychiatrist 

 Occupational Therapist 

 Physiotherapist 
 

The expertise of other staff members within the school and outside agencies such as Special 

Education Support Service (SESS) may be accessed through the principal when necessary. 

 

Role of the Multi-Disciplinary Team 

 

To develop effective Behavioural Support Plans (BSP) for all students with challenging behaviour in 

St. Cecilia’s School. The purpose of the (BSP) is to  

 

 Eliminate challenging behaviours by replacing them with alternative and more appropriate 

ways of communicating in an attempt to improve the students’ quality of life. 

 Maximise the safety of staff. 

 To promote person centred plans for all students with challenging behaviour. 

 To review. 

 

 

Team Assessment procedure and Individualised plans 

 
The holistic assessment model will be a collaborative multi-element assessment which may include 
the following 
 

 Global assessments 
 Risk Assessment 
 Functional Assessment 
 Speech and Language Assessment 
 Psychological Assessment 
 Psychiatric evaluation 
 Other professional assessments as required 
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Following the assessments, a planning meeting will be held to formalize an individualised 

behavioural plan. This meeting will include all stake holders. 

 

The individualised behavioural plan will have a built in review mechanism and if necessary an 

emergency review plan. 

 

5. Develop Strategies 
 

Proactive Strategies - Proactive strategies are designed to decrease the frequency and or intensity 

of problematic behaviours – over time. Proactive strategies do not focus solely on managing the 

‘problem behaviour’. It is important to look at the person and their lifestyle as a whole and try to 

create a vision of future possibilities for them, e.g. Behaviour Support Plans (BSP). 

 

 

Students who present with behaviours that challenge will have an Individualized behavioural plan 

based on a holistic assessment model (e.g. IEPs, strengths & needs, behaviour assessment). As  

many stakeholders as possible in the student’s life will be included in this process for example the 

individual, his/ her family/ advocate and the multi-disciplinary team. The plan will focus on the skill  

levels of the individual so as to maximise independence and will develop effective communication 

skills. 

 

Low Demand policies 
This means keeping the level of requests at a minimum and using simple words or signs. 

 

Environmental Changes 
The person’s living and school environment should be constantly examined to determine if there are 

any factors which can precipitate challenging behaviour.  

 

Support relationship building 
To establish a trusting relationship where a person feels safe in one’s presence. 

 

Reactive Strategies 
Are the planned responses to the behaviour when it occurs, (McDonnell, 1990), e.g. Studio 111 
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Whole School Procedures for Implementing Code of Behaviour 
 
St. Cecilia’s School has adopted the Studio III training system. 

 

The Philosophy of Studio III is to develop non-confrontational behaviour management approaches. 

A central theme with this philosophy is that before behaviour can change staff need to be able to 

manage it. 

 

The ideals of the Studio III approach is to promote the management of behaviours that challenge in 

a totally non violent, gentle and dignified manner, by providing a better understanding and insight 

into behaviours that challenge and by the use of low arousal techniques and gentle physical skills,     

( McDonnel, 1990). Studio III can only be used by trained staff. All school staff are trained. 

 
Low arousal approaches– are defined as “a collection of behavioural management strategies which 

focus on the avoidance of confrontation. This is primarily achieved by the reduction of the 

trigger/cue behaviours which may arouse an individual who presents with violent behaviour”, (Mc 

Donnell, 1999). 

 

Appear calm – be aware of your body’s responses. Breathe slowly and regularly. 

Body language - avoid clenching your fists or folding your arms. 

Fleeting eye contact – avoid staring at the individual but try to maintain regular 

intermittent eye contact. 

Personal space – do not enter the individual’s personal space – keep a safe distance 

between you and the individual concerned, i.e. 3 feet. 

Speech – beware of the tone of your voice, speak slowly and softly, try to avoid using 

overlong sentences or explanations 

Touch – avoid touching the individual, at least initially 

Actively listen – listen to the person, often the individual is trying to tell you 

something 

Distraction – try to change the subject, talk about things that interest the individual, 

offer different activities i.e. bubbles 

Remove other students – for their safety and to avoid the incident triggering negative 

behaviour in others 

Discuss the incident – peer debriefing may be carried out if necessary 

Record the incident- record incident on ‘Incident/ Near Miss Incident Accident Report 

Form’ 
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During an Incident 
 Assess the situation. 

 Seek assistance. 

 Where possible, utilising the principles of Studio III, remove other persons from the area. 

 Remove dangerous objects if possible 

 Other individualised treatment programmes to be used e.g. First Then card. 

 Remove yourself from the area as a final option but maintain visual contact with the student 
at all times. 

 Staff actions should aim to maintain the health, safety and dignity of everyone present. 

 

Aversive Procedures 
 

The following procedures are not acceptable and are prohibited practices in St. Cecilia’s 

School. It should be noted that this is not an exhaustive list 
 

 These generally involve the application of unpleasant events or the removal of pleasant 
events following the occurrence of the behaviour 

 The use of any form of physical punishment. 

 The use of any pain compliant procedures. 

 The use or the presentation of any noxious or unpleasant event as a punishment for 
engaging in challenging behaviour. 

 The withdrawal of basic rights as a punishment (food, personal belongings, social outings) 

 Leaving people in conditions of discomfort, for example, in wet or soiled clothes for periods 
of time 

 Use of emotional or psychological harm including acts of harassment, threats, denigration, 
humiliation, derisory comments 

 Withdrawal of opportunities to engage in social activities on a regular basis. If there is 
occasion to withdraw or restrict access to social activities this should be documented and 
discussed and agreed at team meetings. 

 Floor restraints are unacceptable 

 Isolation (unsupervised). 

 

 

Following an incident of behaviours that challenge 
 Medical attention must be sought for any injuries sustained by the student, staff and or 

members of the public. 

 Reassurance should be given to all involved. 

 Staff must report the incident to the class teacher or teacher on duty and complete incident 
forms as required. 

 The student’s parents/guardians must be informed of the incident when deemed serious and 
the notable effect on both parties. 

 Support for those directly involved in the incident is of critical importance and this is 
applicable to students and staff. The support offered may depend on the situation and may 
include the following: 

o Time away from the site of the incident with peer support and discussion. 
o Informal debriefing 

 Incident reviewed and strategies drawn up. It is the responsibility of the class teacher 
following consultation with principal to initiate a review with relevant parties. 
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Debriefing 

 
Rules for Debriefing: 

 

 It should be confidential. 

 It should be with someone you feel confident with. 

 It is not about what went wrong and what you are going to do about it, it is about people’s 
feelings. 

 What people say should be valued and respected; and it does not have to be with your 
Class Teacher/ Principal. 

 

Procedure for debriefing: 

 

 Immediately following an incident involving a student and a staff member, the class team 
should make arrangements for the staff involved in the incident to cease working with the 
student involved. 

 
 

 Once all students are safe, the class teacher makes arrangements to contact debriefing 
colleague. He/She will: 

 
o Ring class line and ask for class teacher. (All numbers for school lines are displayed 

on wall beside phone) 
 

o Report to teacher ‘There has been an incident, Can _________(debrief colleague) 
come?’ 

 
o Responding Teacher should give an approximate time for how long it will take the 

debriefing colleague to be released from the classroom. 
 

 

 These debriefing guidelines should be available on each class notice board 

 In the instances of ongoing incidents of challenging behaviour class staff members may 
need to change classes for a morning/afternoon. Please discuss this with principal. 

 

 

Why it is important to debrief 

 If you do not debrief you could find that: 

 You might break confidentiality by discussing the incident at home. 

 Your relationship with the child is affected. 

 Your concentration is affected. 

 Stress arousal levels are rising. 

 Personal relationships are affected. 

 Driving is affected. 

 Sleeping patterns are affected. 

 Talking about an incident that has occurred is very important, as it can be an emotional 
experience for everyone.  
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 Staff members involved in a serious incident must be offered or given the opportunity to 
debrief with a chosen colleague.  

 

Procedures for Suspension 
Schools are required under section 23(2) of the Education Welfare Act 2000 to include their 
procedures for suspension and expulsion in their code of behaviour.  
 

The factors to be considered before suspending a student (pg. 72 NEWB Guidelines) 
 
The nature and seriousness of the behaviour 
 
What is the precise description of the behaviour? 
How persistent has the unacceptable behaviour been? 
Has the problem escalated in spite of the interventions tried? 
 
 
The context of the behaviour 
 
What are the circumstances of the incidents of serious misbehaviour? 
What factors may have triggered incidents of serious misbehaviour? 
What is the age, stage of development and cognitive ability of the student? 
Are there any factors apart from the disability which may be associated with the behaviour? 
 
The impact of the behaviour 
 
How are the other students and staff affected by the student’s behaviour? 
What is the impact of the behaviour on the teaching and learning of the class? 
Does the behaviour have a particular or greater impact on some students or teachers? 
Does the student understand the impact of their behaviour on others? 
 
The interventions tried to date 
 
What interventions have been tried? Over what period? 
How have the interventions been recorded and monitored? 
What has been the result of those interventions? 
Have the parents been involved in finding a solution to the behaviour problem? 
Has the intervention of psychological assessment, behaviour therapy, psychiatric assessment, 
medical assessment been sought where appropriate? 
Are other interventions such as family conferencing available? 
Is the student or parent involved with any support service and has this agency been asked for help 
in solving this problem? 
Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and Adolescent 
Services)? 
 
Whether suspension is a proportionate response 
 
Does the student’s behaviour warrant suspension bearing in mind the context of the school and the 
fact that all our students have a learning disability? 
Is the standard being applied to judging the behaviour the same as the standard applied to the 
behaviour of any other student? 
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The possible impact of suspension 
 
Will suspension allow additional or alternative interventions to be made? 
Will suspension help the student to change the inappropriate behaviour? 
How will suspension help staff or other students affected by the behaviour? 
Will suspension exacerbate any educational vulnerability of the student? 

 
In the most extreme of situations where the student’s continued presence in the school at this time 
constitutes a serious threat to safety the Board of Management of St. Cecilia’s School reserve the 
right to implement suspension procedures. Fair and transparent procedures will be followed – in the 
case of our students with learning disability it would be unreasonable to impose a fixed standard of 
behaviour.  The Board of Management of St. Cecilia’s School would use this period of suspension 
to give school staff and the Board an opportunity to plan other interventions and to seek 
professional advice from members of the multidisciplinary team involved with the student.  
 
 
  
Procedures in respect of suspension 

1. No undue delay in an investigation and decision about the imposition of suspension. 
2. Parents informed by phone or in writing. 
3. Parents given an opportunity to respond. 
4. In the case of an immediate suspension parents must be notified and arrangements made 

with them for the student to be collected.   
5. All investigations are dealt with in confidence. 
6. Fair procedures – the right to be heard i.e. parents are fully informed about the processes 

and given an opportunity to respond before a decision is made and the right to impartiality in 
the process of investigation and decision making. 

7. The opportunity to appeal a Principal’s decision should be offered by the Board of 
Management. In the case of decisions to suspend made by the Board of Management an 
appeals process may be provided by the Patron. 

 
 

 
In exceptional circumstances the Principal may consider an immediate suspension to be necessary 
The Board has delegated in writing to the principal the authority to suspend a student for a period of 
3 days following consultation with the Chairperson. If a suspension longer than three days is being 
proposed by the Principal the matter should be referred to the Board of Management for 
consideration and approval giving the circumstances and the expected outcomes. 
 

 

Procedures for Expulsion 
 
In the most extreme of situations where the health and safety of other students or staff members is 
at serious risk the Board of Management of St. Cecilia’s School reserve the right to implement 
expulsion procedures. Given the seriousness of expulsion as a sanction the Board of Management 
should undertake a very detailed review of a range of factors in deciding whether to expel a student. 
 

The factors to be considered before expelling a student (pg. 82 NEWB Guidelines) 
 
The nature and seriousness of the behaviour 
 
What is the precise description of the behaviour? 
How persistent has the unacceptable behaviour been and over what period of time? 
Has the problem escalated in spite of the interventions tried? 
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The context of the behaviour 
 
What are the circumstances of the incidents of serious misbehaviour? 
What factors may have triggered or provoked incidents of serious misbehaviour? 
Are there any factors apart from the disability which may be associated with the behaviour? 
 
The impact of the behaviour 
 
How are other students and staff affected by the student’s behaviour? 
What is the impact of the behaviour on the teaching and learning of the class? 
 
The interventions tried to date 
 
What interventions have been tried? Over what period? 
How have the interventions been recorded and monitored? 
What has been the result of those interventions? 
Have the parents been involved in finding a solution to the behaviour problem? 
Has the intervention of psychological assessment, behaviour therapy, psychiatric assessment, 
medical assessment been sought where appropriate? 
Is the student or parent involved with any support service and has this agency been asked for help 
in solving this problem? 
Has any other agency been asked for assistance (e.g. Child Guidance Clinic, Child and Adolescent 
Services)? 
Is the Board satisfied that no other intervention can be tried or is likely to help the student to change 
their behaviour? 
 
Whether expulsion is a proportionate response 
 
Is the student’s behaviour sufficiently serious to warrant expulsion bearing in mind the context of the 
school and the fact that all our students have a learning disability? 
Is the standard being applied to judging the behaviour the same as the standard applied to the 
behaviour of any other student? 
 
The possible impact of expulsion 
 
To what extent may expulsion exacerbate any social or educational vulnerability of the student? 
Will the student be able to take part in and benefit from education with their peers? 
In the case of a student who is in care what might be the implications of expulsion for the care 
arrangements? 

 
Procedures in respect of expulsion 

1. A detailed investigation carried out under the direction of the Principal. The Parents should 
be informed in writing of the details of the alleged misbehaviour, how it will be investigated 
and that it could result in expulsion. The Parents will be given every opportunity to respond 
before a decision is made. 

 
 
 
 

2. A recommendation to the Board of Management by the Principal. This involves provision of 
comprehensive records the same as which have been given to parents.  

3. Consideration by the Board of Management of the Principal’s recommendation and the 
holding of a hearing. The parents are invited to this hearing and advised that they can make 
a written and oral submission to the Board of Management. 
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4. Board of Management deliberations and actions following the hearing. If they decide to 
expel then the Board must inform the Educational Welfare Officer (EWO) in writing and allow 
twenty school days from the date on which the EWO receives this written notification. 

5. Consultations arranged by the Educational Welfare Officer 
6. Confirmation of the decision to expel. Parents must be informed of their right to appeal and 

supplied with the standard form on which to lodge an appeal. 
 
_______________________________________________________________________________ 
 

Procedures for notifying the school about reason for absence 

from school 
Each parent/Guardian must inform the school in writing in the Home School Books or by sending in 
absence form.  
 

Procedures for raising a concern or bringing a complaint 

about a behaviour matter 
The parent should raise the concern in the first instance with the class teacher. The teacher will 
discuss the matter with the principal and if student has been referred to Behaviour Therapist contact 
will be made with her. A multidisciplinary meeting may be called. 
 

Details of who to contact about behaviour matters  
Class Teacher 
Principal 
 

6. Success Criteria 
Ongoing review with feedback from all parties concerned. Reduction of incidents, accidents and 
near misses. 

 

7. Roles and Responsibility 

 
St. Cecilia’s School will endeavour: 

 To promote a rights based education. 

 To ensure that this guideline document is available to parents and staff. 

 To ensure relevant staff training, including Studio III. 

 To provide supports for individuals following an aggressive or violent incident including 
medical assistance and peer support. 

 That a comprehensive holistic assessment process is in place which includes a referral 
procedure, multidisciplinary meetings, behaviour support plan and a review system. 

 To ensure that an emergency response process is in place. 

 

Staff will: 

 Ensure that they read and understand this document. 

 Promote the rights and dignity of students. 

 Avail of training opportunities. 

 Ensure that they are aware of each individual’s behavioural support plan. 

 Seek assistance when confronted with an incident. 

 Ensure that all relevant documentation is completed. 

 Ensure that parents/carers of the student are informed following an incident, through home–
school diaries or a phone call. 
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Parents:  
The school’s enrolment form contains the following paragraph which summarises our approach to 
behaviours that challenge. Parents will be requested to support this philosophy by signing the 
enrolment form. 
 
“We at St. Cecilia’s School promote respect for the children. We understand that if there is a 
behaviour issue the child is striving to communicate. We aim to build relationships and show 
unconditional positive regard. We will provide support and care for all of the children to the best of 
our ability. Parents will be involved in drawing up supportive behaviour strategies when and if the 
need arises. We will cooperate with the staff and support the ethos and behaviour policy of the 
school.” 
 

 

8. Implementation Date 

 
September 2010 with review annually 

 

9. Timetable for Review 
Next full review and audit May 2018 or earlier if required by circular. 

 

10. Ratification & Communication 
 
 
 
Following ratification by the Board of Management this policy will be made available to all parents 
on the website. All staff members will read.  A copy will be available in each classroom. 

 

 

Date of Ratification. 
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