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 Introductory Statement 
 

Communication is essential to every student in our school. It is a continuous thread which 
runs through the entire school day. It is the student’s route to achievement and 
independence. This plan builds on the previous communication handbook devised by staff 
in 2002, and ongoing training in lámh, PECS, TEACCH, Intensive Interaction, Dir 
Floortime, Attention Autism, Aistear has taken place to September 2017.   
This document should be read in consultation with: Guidelines for Teachers of Students 
with Moderate, Severe and Profound Learning Disabilities (NCCA) on www.ncca.ie 
 

 Rationale 
Communication and Language emerged as a priority for staff because of its importance to 
our students. Other reasons include: 

 The need for a whole school approach. 

 Consistency and agreement on basic approaches and strategies. 

 Professional development received at the many conferences, training 
courses and studying undertaken by staff members. 

 The desire to reduce students’ frustrations/inability to communicate which 
may in turn reduce challenging behaviour. 

 The centrality of communication to each individual student and its priority in 
Individual Education Plans. 

 The collaborative effort and support which determine our school ethos.  

 Ensuring that all adults working in our school have information and skills to 
communicate consistently and effectively with all of the students. 

 
 

 Vision and Aims 
 

(a) Vision 

Our school’s mission statement emphasises the holistic development of the child and 
communication is the key to development. As the curriculum documents state: “The ability 
to gain control over the environment opens up a world of opportunity for the student.” 
 

(b) Aims 

a) To create a positive environment in which students get responses to their 
communications, give responses to the communications of others and have 
an opportunity to take the lead in communications. 

b) To engage the student at whatever level in interaction with another. 
c) To promote positive attitudes and develop an appreciation of the value 

of communication - verbal and non-verbal, read and written. Reading and 
writing in the context of our school include fostering and interpreting gesture, 
eye movement, vocalisation, sensory engagement, as well as development of 
the more conventional understandings.  

d) To create, foster and maintain the student’s interest in a world outside 
him/herself.  

e) To develop the child's ability to engage in sensory, perceptual, physical, 
social, emotional and cognitive development.  

f) To develop confidence and competence in listening, gesturing, initiating, 
signing, speaking, reading and writing depending on the ability of the student.  

g) To develop ability and the capacity to communicate by whatever means 
possible. 

http://www.ncca.ie/
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 Whole School Approach 

1. A Communication Friendly School Environment 
 

Role of the Adult: 
1. In all communications with students staff should ensure that they are aware of the 
communication methods being used in the school. 
2. Staff should look for opportunities which encourage the student to communicate – 
enable instead of doing. Staff should be sensitive and responsive to students’ attempts to 
communicate. 
3. In individual interactions with students adults should ensure that: 
 

 The student’s name is used 

 Students are informed of where they are going and what they are 
doing 

 He/she listens to the student 

 They give wait time for student to respond 

 The student is not bombarded with questions/statements 

 Eye contact if appropriate is initiated 

 Personal/confidential conversations are not held in the presence of 
the student 

 Adult language is slow, consistent and in an appropriate tone 
(Please refer to Communication Book of St. Cecilia’s). 

 They are aware of the position of visual perspective of the student 

 They talk to and not about the student. 
 

Signage around the school: 
In future all signs written in text throughout the school should be accompanied by visual 
and tactile symbols that children in the early stages of reading will understand. 

 
2. Communication Approaches 

In our school as well as spoken language the following methods of communication are 
used. 
 

 Set Routines in a structured environment  

 Smell Cues 

 Touch Cues 

 Objects of reference 

 Photographs/Boardmaker symbols 

 Lámh signing environment 

 ICT – Augmentative Communication Systems. 

 Powerpoint Presentations 

 
 Set Routines In a Structured Environment 

This is an environment which: 
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Enables each student to access information about what is happening next. 
Allows students to make decisions. 
Enables each student to ask for an activity or object. 
 
Daily school life is structured to enable routines to be established – use of PECS pictures 
and visual/tactile timetables is encouraged. 
Cues are used consistently to help establish routine e.g. morning routine with candle. 
Cues are easily accessible to children. 
Systems in use include PECS and TEACCH Schedules. These are adopted for particular 
students on the recommendation of the Psychologist and Speech and Language Therapist 
in consultation with class teachers.  

Smell Cues 
These are primarily used for students who have limited response to tactile stimulation. 
They are used to support the student’s understanding of the world around them. As a 
teaching methodology smell cues are carried out as a whole class activity/1:1 teaching 
activity and become part of the daily routine. For more able students’ teacher led 
discussion will give meaning to this activity. 
Guidelines on using smell cues: 
Always : 
Approach the student from the front 

Talk to the student about what is going to happen 

Refrain from putting strong smells close to the student’s face. 

The following smell cues are used throughout the school: 
Monday – Chocolate 
Tuesday – Coffee 
Wednesday – Vanilla 
Thursday – Orange 
Friday - Cinnamon 
Each class should ensure a supply of these items – in an appropriate form – candle, 
powder etc., 

Touch Cues 
The co-ordination and use of the hands are very important functions in the development of 
all areas of communication and literacy. “Touch gives information about the environment 
and objects that are handled and explored e.g. crayon or object of reference. Touch 
includes 
Passive touch – feeling pressure from an object on the body. 
Active touch – exploring and finding information through shape, pull and gravity. 
Intentional touch – seeking information on activities, events, nearby objects. 
Dynamic touch – active participation through push, pull, banging, pinch, pluck. 
All these actions provide information to the brain which develops perceptions and 
cognition” (pg. 7 Literacy for Very Special People – Flo Longhorn). 
Advice on Touch if necessary should be sought from the Occupational Therapist.  
We use Textured Days of the Week as part of our set routines.  

 

Objects of Reference 
These are objects that have a special meaning assigned to them, they stand for something 
in the same way that words do. Just like words objects of reference can mean anything we 
want them to e.g. a cup can be used to represent drinking. However again it is important to 
ensure consistency – A record of the objects of reference which have become familiar to 
the student should be made annually and stored in the white assessment folder.  
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Photographs and Boardmaker Symbols 
Photographs provide an important conceptual step between objects of reference and 
symbols. They can be used to provide a visual cue for the student once s/he has begun to 
anticipate events and make their choices and needs known. Photographs should be used 
before and as an introduction to symbols and spoken language. A photograph vocabulary 
needs to be devised in accordance with the needs of the individual student. Photographs 
should be used along with normal speech. 
Guidelines for using photographs 

 The photograph must be clear. 

 There must be as little information in the photograph as possible. 

 Sizes vary according to the needs of the student. 

 A matt finish is best. 

 Be aware of how you are holding the photograph in the direction of light and ensure 
that student can see it. 

 
The symbol system we use in school is Boardmaker. The discs are available from ICT Post 
holder.  
 

Lámh 
The Lámh vocabulary of signs provide a basic mean of communication and encourage 
language development in our students. We use Lámh in a communicative environment. 
When using Lámh, key words are signed within normal grammatical speech. We give basic 
information in a visual way to aid the student’s understanding. Pressure is not put on the 
student to use Lámh in return. We continue to use the sign systematically and correctly as 
we use the words.  The signs should only be used in real and relevant situations.  
 

 

2. Language Programme as developed through the strands and strand units. (Refer 
to Prompts) 
Communication and Language Book of St. Cecilia’s contains the basic vocabulary to be 
used with each activity. 
Lámh signs to be used consistently at school – one sign a week will be introduced at 
Assembly. 
Speech Therapist has developed a vocabulary document for use in classes. 

3. Assessment and Record Keeping  

Assessment on Communication is carried out annually and record sheet placed in the 
white assessment folder stored in the principal’s office. Individual IEP’s are a record of 
assessment and are also stored in white folder for the current school year. Some students 
will be able for more frequent assessment and standardised tests. 
1/2 samples of “writing” –to be dated and filed in white assessment folder. 
Use of photographs to demonstrate examples of student work should also be kept. 
 

4. Children with Different Needs  

“Agreement on approaches and methodologies will enable students to receive a coherent 
education in this central area of the curriculum. Individual needs will of course determine 
the finer details of each student’s communication plan but this should be guided by the 
overall methods of communication being fostered in the school,” (pg. 11 NCCA Draft 
Guidelines). 

 Children with special needs, learning difficulties, and speech and language 
difficulties encounter specific difficulties which the teacher as professional will 
endeavour to meet with the help of parents and the multidisciplinary team.   
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 Teachers support and ensure the participation of all students in language activities 
through curriculum differentiation, repetition and working to the students’ strengths. 

 All students are enabled to make an important contribution through whatever means 
of communication they use. 

 Special Needs Assistants work with the teacher to enable each student benefit from 
the curriculum. SNA’s are involved in training and using Lámh, reading stories, 
working with the students at all times.  

 Specific resource materials, ICT hardware and software, used by children with 
learning difficulties are purchased as required. There is a large supply of books and 
language materials available for use.  

 

5. Equality of Participation and Access 
All students are afforded the opportunity to experience the curriculum. 

 Organisational Planning 
6. Timetable 
 
Communication and Language is an integral part of the school day. One hour per day is 
allocated as discrete time. Part of IEP time will also be given to Communication and 
Language. 

7. Library 
  
 Each class has a library corner.  
 There is a school library in the Speech and Language Room. 
 The mobile library visits the school once per term. 
 Use of multisensory artefacts – e.g. cans of drink, boxes of cards. 
 Class books of photographs are “read”. 
 Thematic packs are available with appropriate stories in each. 
 A wide range of books is available from the class and school libraries which covers a 

variety of fiction, non-fiction and poetry.  
 Big books, books with graded levels of difficulty, books covering a wide range of 

interests, audio books, books based on favourite television programmes, poetry books, 
supplementary readers, books with ICT software are used. 

 Children are encouraged to write their own books and display them in the library. 
 Online reading 
 Reading Schemes – Oh my apple pie, Rainbow Books and Reading A-Z are in 

operation throughout the school. 
  

8. Resources and ICT 
Ben Lewis is teacher in charge of ICT Resources. All ICT resources have been catalogued 
and are available to borrow. Where a student requires further ICT Resources the advice of 
the Speech Therapist should be sought. Application for certain individual communication 
devices will be made through the principal. 

9. Individual Teachers’ Planning and Reporting 
The whole school plan, whole school schemes and the curriculum documents for 
communication and language provide information and guidance to individual teachers for 
their long and short-term planning. Teachers leave all long-term planning on principal’s 
desk in advance and short term planning and evaluation is handed up at the end of each 
fortnight. Collaboration and discussion on planning matters is encouraged at staff meetings 
and planning days. 
 

11. Staff Development 

 All teachers have access to current research, reference books, resource materials 
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and websites dealing with language learning on class computers. The principal 
takes responsibility for monitoring developments. 

 Teachers are encouraged to attend relevant courses and where possible the Board 
of Management will provide substitute cover if not attached to the course. 

 The expertise acquired at these courses is shared with all teachers at the morning 
meetings. 

 Time is allocated at staff meetings to discuss communication and literacy 
development. 

 Teachers should avail of the expertise of the multidisciplinary team to inform and 
upskill the school community on these issues. 

 Team-teaching is encouraged between classes. 

 Attention autism is being used as a good teaching methodology to encourage 
vocabulary 

 Aistear is in use in Junior Classes.   

12. Parental Involvement 

 Parents are aware of the central importance of language and communication in the 
learning process.  

 The school can lend parents resources which would be useful for development of 
communication, e.g. library books, tapes, games. Teachers inform parents of 
successful activities each day in the home/school books. Parents are welcome at 
any time to visit the school. School staff have recorded a story. 

 Information is shared with parents through induction meetings for new pupils, open 
days, Home School Communication Books, multidisciplinary meetings, discussion at 
IEP meetings, the school’s information booklet, newsletter and website.  

 The school supports parents by encouraging use of Lámh signs and inviting parents 
to training sessions. 

 At Assembly. 
 

13. Community Links 

 Blog and social media. 

 Students can write articles/stories for the school newsletter. 

 Students work is displayed at exhibitions.  

 The school liaises with groups such as Transition Year Students and Integrated 
Projects to develop the communication skills of our students. 
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 Success Criteria 
o Teachers’ preparation based on this plan 
o Procedures outlined in this plan consistently followed 
o Feedback from parents/guardians.. 
 

 How will we know that the plan has achieved its aims? What are the 
indicators?       

o Feedback from teachers/parents/pupils/community  
o Inspectors’ suggestions/report 
 

 How has the plan enhanced pupil learning? 
o Have we provided a realistic, concrete literacy programme that enables 

students to read the world that surrounds them, to make their mark on 
that world and to communicate with that world? 

 

 Implementation 
 

(a) Roles and Responsibilities 
The Principal will co-ordinate the progress of the plan, encourage and accept 
feedback on its implementation and report to staff on findings. 

 

 Review 
(a) Roles and Responsibilities 

Those involved in the review include: 

o Teachers 
o Parents 
o Post holders 
o BoM 

An Action Plan is required to develop a school library. 
 

(b) Timeframe 
            Review of this plan – January 2017 

 

 

 Ratification and Communication 
 

  
Ratification by Board of Management on ________ 
Communication to all parents in newsletter. Copies of plan available in parents’ folder in 
Speech and Language Room. 
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Appendix A 
 

Receptive and Expressive Language 
 
Attending, Responding and Initiating 

 Needs and desires 

 Use of stimuli 

 Movement 

 Touch 

 People in the environment 

 Objects in the environment 

 Play 

 Imitation 

 Visual focussing and tracking 

 Aural focussing and tracking 

 Experimenting with sound 

 Contingency Awareness 

 Cause and Effect 

 Body Awareness 

 Use of objects of reference 

 Cues 

 Turn taking 

 Object Permanence 

 Choice 

 Guided pretend/imaginative play 
 

Communication / Presentation Skills 

 Opportunities to communicate/present 

 Verbal/non verbal communication 

 Sentence structure 

 Keeping the listener’s attention 

 Clarity, audibility 

 Tone of voice/ gestures 

 Recording e.g. tape recorder, video, DVD Recording 

 Real-life situations 

 Past, present and future experiences 
 

Vocabulary  

 Naming/ descriptions/ meanings 

 Function of words e.g. nouns, verbs 

 Local accents, expressions and words e.g. jargon, slang 
 

Cognitive Abilities 

 Following and giving instructions 

 Answering and asking questions 

 Explicit directions 

 Explain cause/effects 

 Problem solving 

 Explaining/defining concepts/ideas 
 

Social Communication 
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 Name, address, phone number 

 Greetings/compliments/offering sympathy 

 Courtesy/requests/complaints 

 Feelings/body language 

 Using the telephone 

 Simple commercial transactions 
 
Emotional and Imaginative 

 Story 

 Poem/Songs 

 Riddles/ Jokes 

 Drama/mime  

 Guided play 
 

Discussions and Debates 

 One-to-one, small group, full class 

 Engage in conversation  

 Future/imaginary/everyday events 

 Logical sequence 

 Summarise and prioritise ideas 

 Explain and argue point of view 
 
 
Listening Skills (p.38 Teacher Guidelines) 

 Opportunities to listen: adults, children, on a 1-1 basis, in a group – small/large 

 Range of media e.g. radio, tapes, CDs, Computer, …  

 Listening for verbal and non verbal clues 

 Content: sounds/stories/poems/riddles etc. 

 Sustaining concentration and focus.  
 
Reading 
Attending, Responding and Initiating 

 Manipulation of objects 2-D and 3 – D 

 Signs and Symbols 

 Awareness of books 

 Pictures tell stories 

 Print 
 
Visual Discriminations Skills 

 Left-right orientation 

 Attention to similarities and differences 

 Matching letters and words 

 Scanning for target words 
 
Word Identification Strategies 

 Conventions and terminology of print /books 

 Alphabet 

 Basic sight vocabulary 

 Phonics 

 Contextual clues 

 Predicting and checking 
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 Confirming and self-correcting 

 Differentiate between text and pictures 

 Understand the function of text 
 

Comprehension:  

 Understanding text read aloud by teacher 

 Basic information retrieval skills using a range of texts 

 Reading for meaning: sequencing ideas and understanding plot/content 

 Forms of text: expository, narrative and diagrammatic or representational 

 Scanning and skimming the text  

 Search-reading and reflective reading. (p.63 English Curriculum, Teacher Guidelines) 

 Using the 3 phases when engaging with text - before reading, reflecting while reading 
and responding to text after reading it (p.64 English Curriculum, Teacher Guidelines) 

 
Responding to Text  

 Rhymes, poems and songs 

 Reading aloud/silently/with help 

 Shared reading activities 

 Personal opinion on reading material 

 Understand/discuss characters, outcomes, situations 

 Reading style: browsing, scanning and skimming, information retrieval, study skills 
 
Availability and Range of Books / Text 

 Library  

 Picture Books 

 Large format books 

 Stories/novels 

 Interactive/sensory books 

 Environmental print 

 High frequency words in reading context 

 Non-fiction 

 Newspapers, comics, tele-text 

 Encyclopaedias, dictionaries, thesaurus  

 Internet and ICT e.g. Switch it programme for making “books”, power point 

 Comics, Newspapers, magazines  

 Maps, telephone directories, shopping catalogues  

 Access books 

 Flow charts, diagrams, lists, web, survey 

 Forms, menus, timetables, recipes 

 Listening to others read e.g. adults, children, tapes, TV 

 Opportunities to read – alone, with others 
 
 
Writing 
 
Attending, Responding and Initiating 

 Development of postural control 

 Engage in painting and drawing activities, scribbling and colouring 

 Finger and hand painting 

 Using implements 

 Sensory writing in seeds, foam, instant whip etc., 
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 Recording activities through picture/photograph, compiling booklets 

 Tactile – finger tracing shapes/pre-writing patterns 
 
 
Process of Writing  

 Print-rich environment 

 Write/draw 

 Use of programmes such as Handwriting without tears 

 Displays of writing 

 Read/hear personal writing 

 Social Writing: Name, address 

 Conventions of writing: left-right; top-bottom, capitals and full stops 

 Audiences e.g. teacher, personal, family 

 Drafting and editing 

 Valuing and correcting writing 

 Writing with help, alone, with other children 

 Sentence structure: simple, compound, complex 
 

Writing Genres (p. 81 English Curriculum, Teacher Guidelines) 

 Feelings 

 Experiences 

 Personal reactions 

 Cards, forms (paper and on-line) 

 E-mail, phone texts 

 Story structure 

 Invitations, letters 

 Diaries, poetry, charts 

 Menus, reports, recipes 

 Projects, presentations 

 Re-telling a story, descriptions, summaries, … 

 Directions, explanations, arguments 
 
Approaches to Spelling 

 Method of learning spelling 

 Link to phonological and phonemic awareness 

 Link to ‘onset and rime’ 

 Use of dictionaries and thesauruses 

 IT (Spell check on Word Processing programmes) 

 Correction of spellings 

 Common spelling rules, strings and patterns 
 
Physical Activity 

 Gross and fine motor skills necessary for writing 

 Writing tools 

 Penmanship  

 Use of word processing and presentation  

 ICT 
        


