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Title    

Assessment Plan 

Introductory Statement   

The policy was updated as part of our school self-evaluation review. The existing 
practice was reviewed and updated.  
 

Rationale 

 Existing practice / policy is due for review under SSE. 
 

Relationship to characteristic spirit of the school  

Assessment activities used in this school will contribute to student learning and 
development by ensuring continuity, skill building, progression and informed teaching.   
  

Aims   

 
 To maximise student learning outcomes 

 To monitor learning processes 

 To generate baseline data that can be used to monitor and increase achievement 
over time 

 To involve parents and students where possible in identifying and managing 
learning strengths or difficulties  

 To assist teachers’ long and short term planning  

 To coordinate assessment procedures on a whole school basis 

 To ensure transfer of relevant information from teacher to teacher 

 

Guidelines (content of policy)  

 

(a) Purposes of assessment:  
 

Assessment in St. Cecilia’s School aims to gather information about how the student 
learns (the learning process) as well as what the student learns (the products of 
learning). The teacher uses this information to identify and celebrate the student’s 
current learning, and to provide him/her with appropriate support for future learning. 
 

 To inform the work we do with the student 

 To inform planning for, and coverage of, all areas of the curriculum 

 To gather and interpret data at whole school level 

 To contribute to the school’s strategy for teaching students with learning disabilities 
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 To monitor student progress and attainment 

 To use for diagnostic purposes 

 To enable teachers to differentiate their programmes in order to ensure that the 
particular learning needs of students are being addressed 

 To compile and inform records of individual students’ progress and attainment 

 To facilitate communication between parents and teachers about students’ 
development, progress and learning needs 

 To enable teachers to monitor their own approaches and methodologies 

 To facilitate communication between teachers and other professionals about 
students’ development, progress and learning needs 

 To identify appropriate educational goals (work/style, starting points, strengths and 
needs) 

 

Assessment for learning:  
 

 Formative  - Daily Recording, Task Setting, Records of participation, 
drawing up of student’s strengths and needs (Personal Pupil Plan 
Preparation- PPP). 

 

Assessment of learning: 

 
Summative – Evaluation of Pupil Personal Plans (PPP)(formerly IEPs), School 
Reports, Route Map, Basic Skills Checklist, Literacy Assessment 

 

However assessment of learning informs assessment for learning and vice versa. 

 

Non-standardised assessment methods used in the school include:  

o Teacher observation 

o Teacher-designed tasks and tests 

o Work samples, portfolios and projects 

o Photographs 

o Video 

 

There are different assessment methods for  

 Communication and Language – divided into 
severe/profound (Route Map) and moderate (Checklist). 

 

 QQI – Level 1 

 

 Junior Cycle Level 2 

 

 Three work samples based on curriculum objectives are filed 
in the white assessment folder each year. 

 

 Individual Teacher Records – record of IEP activity, 
particular achievements, work samples dated, photographs 
and video 



 3 

 

 Teachers assemble three samples of student work 
(Appendix C). These are filed in the white assessment 
folder. 

 

(b) Standardised tests (available) 

 PEP 3 

 T-Tap 

 

(c) Formal Assessment:  
The principal liaises with parents when a psychological assessment or other 
assessment is required. Standard letters and consent forms are used. 

 The principal is responsible for requesting and arranging an assessment from 
the Psychologist, Speech & Language Therapist, Occupational Therapist, 
Physiotherapist, Dietician or Behaviour Therapist as and when required. 
However this request would generally form part of the multidisciplinary 
meetings and process. All such reports are filed as part of the assessment 
folders. 

 The assessment informs the drafting of the Personal Pupil Plan (PPP) for 
students. 

 Psychological reports are stored in the principal’s office in the white folders and 
the principal controls access to them.  

 The Behaviour Therapist usually implements behaviour plans in consultation 
with class teams. These are filed in the white folders also. 

 

(d) Recording the results of assessment (See Appendix C) 

 The school’s format for the recording of assessment results is written. 

 There is an agreed terminology used and understood by all teachers.  

 Teachers record comments in a legible, objective and instructive manner. 

 The school has a written policy in place to manage sensitive data as part of the 
policy on Data Protection and Record Keeping. 

 Teachers meet together to discuss the handing over of students and where the 
student is at as the new teacher takes over. 

 

Success Criteria 

Practical indicators of the success of the policy include: 

 A range of informal and formal assessment modes are used to place 
assessment as an integral part of teaching and learning. 

 Procedures run smoothly and efficiently because there is clarity about what is 
expected and who is responsible for different aspects. 

 Transfer of information from class teacher to class teacher happens efficiently 
at the beginning/end of school year. 

Roles and Responsibility 

The class teachers have particular responsibility for co-ordinating the policy.  
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Implementation Date 

April 2016 

Timetable for Review 

 Review Date April 2020 

 The principal will initiate and co-ordinate this review. 

 

 Ratification & Communication 

BOM Meeting 29th Feb 2016 
 
 
Appendices 
 
Appendix A: St. Cecilia’s Whole School Approach to Assessment. 
 
Appendix B:  Recognising progress in students with moderate, severe or profound 
learning difficulties. 
 
Appendix C: Common Assessment and Monitoring Form used to record evidence of 
student achievement and attainment. 
 
Appendix D: Student Attainment – Data Collection.
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Appendix A: St. Cecilia’s Whole School Approach to Assessment  
 

Accredited Learning QQI Level One 
Time of year determined by 
QQI awards 

  QQI Level 2 (in planning) 

Transition Planning MDT  Independent Living Skills 
(IEP) 

Junior Cycle Level 2  

Curriculum Continuous assessment against learning objectives – which inform teacher’s planning 

Early Thinking Skills 3 samples of evidence of 
student achievement – One 
per term 

  Cognitive - Routemap 
June 

Early Communication Skills Intensive Interaction 
Objects of Reference 
Lámh 
PECS 
Communication System 
All year 

Routemap 
 
 
 
May/June 

Basic Skills Checklist 
 
 
 
Completed by May 
each year 

Video Evidence 
 
 
 
At teacher’s discretion 

Early Motor Skills We are researching this area    

Individual  
 Therapeutic 
 Physical 
 Sensory 
 Behaviour 
 Orimotor 

 Basic Skills Checklist - May 
PPP – Sept, Oct/Feb/June 
Individual Behaviour Plan 
Oct 
Individual Care Plan - Oct 
Manual Handling Risk Assessment 
– School nurse, O.T. and 
physiotherapist - ongoing 
School Report – June 17th 
White Folders – from the date the 
student enters the school 

  

Individual Teacher 
Recording 

Monitoring 
ongoing 

Work Samples 
ongoing 

Checklists 
ongoing 

Records of 
participation/achievement 
ongoing 
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Appendix B: Recognising progress in students with moderate, 
severe or profound learning difficulties 

 
Progress may be recognised when students with learning difficulties: 
 
Develop ways to communicate from the use of concrete ways (body language and 
objects of reference) toward the abstract (pictures, symbols, print, signs, Information 
and Communication Technology (ICT) and the spoken word). 
 
Develop a range of responses to social interactions from defensiveness through 
resistance (for some students a positive response) to tolerance; and from passive 
cooperation toward active participation with individuals, in groups and in wider social 
circumstances. 
 
Develop a range of responses to actions, events or experiences even if there is no 
clear progress in acquiring knowledge and skills. 
 
Demonstrate the same achievement on more than one occasion and under changing 
circumstances. 
 
Demonstrate an increase in knowledge and understanding about a subject. 
 
Demonstrate an ability to maintain, refine, generalise or combine skills over time and 
in a range of circumstances, situations and settings. 
 
Move from a dependence on secure and predictable routines toward a greater 
degree of autonomy shown by risk-taking and increased confidence. 
 
Demonstrate a reduced need for support for example from another 
person/technology/individualised equipment in carrying out particular tasks. 
 
Develop a wider regular use of learning positions and learning environments, 
reducing the need to present activities in consistent and personalised ways. 
 
Show a reduction in the frequency or severity of behaviour that inhibits learning 
through more appropriate behaviour. 
 
Demonstrate an increased ability to cope, for example with frustration or failure, with 
new or challenging learning opportunities or situations. 
 
Decide not to participate or to respond 
 
 

A framework for recognising attainment 
Encounter – Pupils are present during an experience or activity without any 
obvious learning outcome, although for some pupils, for example, those who 
withhold their attention or their presence from many situations, their 
willingness to tolerate a shared activity may, in itself, be significant. 
 
Awareness – Pupils appear to show awareness that something has 
happened, and notice, fleetingly focus on or attend to an object, event or 
person, for example, by briefly interrupting a pattern of self-absorbed 
movement or vocalisation. 
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Attention and response – Pupils attend and begin to respond, often not 
consistently, to what is happening, for example, by showing signs of surprise, 
enjoyment, frustration or dissatisfaction, demonstrating the beginning of an 
ability to distinguish between different people, objects, events and places. 
 
Engagement – Pupils show more consistent attention to, and can tell the 
difference between, specific events in their surroundings, for example, by 
focused looking or listening; turning to locate objects, events or people; 
following moving objects and events through 
movements of their eyes, head or other body parts. 
 
Participation – Pupils engage in sharing, taking turns and the anticipation of 
familiar sequences of events, for example, by smiling, vocalising or showing 
other signs of excitement, although these responses may be supported by 
staff or other pupils. 
 
Involvement – Pupils actively strive to reach out, join in or comment in some 
way on the activity itself or on the actions or responses of the other pupils, for 
example, by making exploratory hand and arm movements, seeking eye 
contact with staff or other pupils, or by speaking, signing or gesturing. 
 
Gaining skills and understanding – Pupils gain, strengthen or make general 
use of their skills, knowledge, concepts or understanding that relate to their 
experience of the curriculum, for example, they can recognise the features of 
an object and understand its relevance, significance and use. 
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Appendix C: Common Assessment and Monitoring Form used 
to record evidence of student achievement and attainment 
 

Student Name:___________________ Date: ________________________ 

 

Sample of student’s work/Photograph of the student at work 

 

 

 

 

 

Description of learning experience and any pertinent observations 

 

 

 

Statement of Attainment:_______________________________________________ 

 

___________________________________________________________________ 

 

Teacher’s Signature: ________________________________________________ 

 

Three samples of student attainment must be filed per year in the white assessment 

folder. 
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Appendix D: Student Attainment – Data Collection 
 

 

Individual Assessment Folder/Student Record Booklet (White Folder) 

 Name of pupil 

 Date of Admission 

 Photograph during first month and every Sept thereafter on a two year basis 

 Record from last school/pre-school 

 Psychological Assessment 

 Behaviour Therapist Report 

 Occupational Therapist Report 

 Speech and Language Report 

 Individual Education Plan (Current and evaluated) 

 School Assessment 

 Record of Monitoring 

 School Reports 

 Physiotherapy Programme 

 Autism (ASD) Schedule (if required) 

 Communication Schedule-objects of reference 

 Individual Behaviour Profile (IBP) 

   

 

School File (Green) 

Annual Consent Form and Information 

Permission Slips 

Correspondence from Parents 

Multidisciplinary Reports 

Enrolment Forms 

Special Educational Needs Officer (SENO) Forms 

 

 

Individual Teacher File (Progress) 

Progress in Individual Education Plans (IEPs) 

Achievement 

Photographic Evidence 

Work samples 

Record of teacher taught to independent work 

Multidisciplinary meetings 

Individual parent meetings  

Meetings with other professionals 

 

3 Termly Appraisals 

 

1. Sept/Oct as part of preparation for IEP 

2. Feb to monitor rates of progress and moderate evidence 

3. June to review school year to gather data for school report 


